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The number of UK-domiciled entrants to full-time first 
degree courses with a known disability was 44,250 in 
2015-16, which was an increase of 56 per cent since 2010-
11. Of those with a known disability, about 18,750 (42 per 
cent) were in receipt of Disabled Students’ Allowance 
(DSA).

The most common type of disability is a specific learning 
difference, such as dyslexia, dyspraxia or Attention Deficit 
Hyperactivity Disorder. In 2015-16, almost half of those 
students with a known disability who started a higher 
education programme had a specific learning difference.

http://www.hefce.ac.uk/analysis/HEinEngland/students/disability/



Supporting students with additional needs 
when undertaking their placement 

Headline news in recent months has 
highlighted the extent of student mental ill-
health in the United Kingdom. 
The media report that an increasing number 
of students in higher education are 
experiencing stress, anxiety, depression, self-
harm, eating disorders and social and 
emotional problems. 
Cases of student suicides have also been 
reported in the national press (Stones and 
Glazzard, 2019 p. 1).   



Identified need through discussions 

with students and PEs

Working Group with students

Identified and held meetings with:   

▪ Student Support Services – Dyslexia, Mental Health, Social Sciences 

▪ Access Statements 

▪ Equality, Diversity and Inclusion

▪ External partners 

▪ Teaching Partnership  

Practice Educator CPD Workshops / Teaching Partnership Events



• student - ‘what can I do to support myself?’

• student - ‘what can I do to support my practice 
educator in supporting me?’

• practice educator – ‘what can I do for students 
with additional needs when on placement?’



Outline of the session

• practice educator – ‘what can I do for students 
with additional needs when on placement?’

to think about what you do 
and

why?

▪ supporting students with additional needs 
when undertaking their placement 

▪ explore what is meant by additional needs 



“We live in stories, 

not in statistics”

Gilbert (2002)





Supporting Students with Additional Needs 
when undertaking their Placement 

Equality Act 2010

Under the Equality Act 
2010 you are considered 
disabled if you have a 
physical or mental 
impairment that has a 
‘substantial’ and ‘long-
term’ negative effect on 
your ability to do normal 
daily activities.
https://www.gov.uk/definition-of-disability-
under-equality-act-2010

HCPC 

Health, Disability and 
Becoming a Health and 
Care Professional 

https://www.hcpc-
uk.org/globalassets/resources/guidance/
health-disability-and-becoming-a-health-
and-care-professional.pdf

HCPC 

Guidance on Conduct and 

Ethics for Students

https://www.hcpc-

uk.org/globalassets/resources/guidance/gui

dance-on-conduct-and-ethics-for-

students.pdf

https://www.gov.uk/definition-of-disability-under-equality-act-2010
https://www.hcpc-uk.org/globalassets/resources/guidance/health-disability-and-becoming-a-health-and-care-professional.pdf
https://www.hcpc-uk.org/globalassets/resources/guidance/guidance-on-conduct-and-ethics-for-students.pdf
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Reasonable  Adjustments 

➢ Learning Agreement Meeting

➢ Mid-Way Review Meeting  





Action Research 

Action research is a type of inquiry that is: 

➢ practical as it involves making change to practice; 
➢ theoretical as it is informed by theory and can generate new 

insights; 
➢ collaborative as it encourages engagement with others in the 

process; 
➢ reflexive as it requires practitioner researchers to keep their own 

knowledge, values, and professional activities under review; 
➢ contextual as it acknowledges institutional, national, historical and 

societal influences. 

Arnold and Norton (2018) 



Focus groups - feedback 

Student

Feelings Relationships Fairness Resources



Focus groups - feedback 

▪ like a burden 

▪ uncertainty 

▪ anxiety

▪ triggers  



Focus groups - feedback 

▪ Practice Educator

• Judgemental

• stigma  

• unreliable

• stereotypes 

• power 

▪ Tutor

• trust 

• role of the tutor

• contact with the 

tutor 

• scared   

▪ Student Support 

Services 

• mixed   



▪ assessment 

▪ pass / fail 

Focus groups - feedback 



Focus groups - feedback 

▪ Laptop 

▪ Software

▪ Access to information  





Support 

Individual – situation and circumstances 

Action Plan ? 

Supervision ? 



A self-care framework for social workers: building a strong foundation 
for practice (Lee and Miller 2013) 

Personal self-care is defined as 
a process of purposeful 
engagement in practices that 
promote holistic health and 
well-being of the self, whereas 

professional self-care is 
understood as the process of 
purposeful engagement in 
practices that promote effective 
and appropriate use of the self 
in the professional role within 
the context of sustaining holistic 
health and well-being. (p. 98) 

❖workload and time 
management

❖ attention to professional 
role 

❖ attention to reactions to 
work 

❖ professional social support 
and advocacy 

❖ professional development

❖ revitalization and 
generation of energy  



Tutor
Social Work Team
+
Practice Educator 
Practice Mentor Assessor (PMA)
Workbased Supervisor
Placement Co-Ordinator
Team Manager

University 
Agency
HCPC

Personal 

Student



Preparing students for professional practice –

Placement journey – learning and development 

• Relationship(s)  

• What helps or hinders your learning? 

• What helps or hinders the student’s learning? How do 
you know? 

• Does the student feel comfortable, safe, or vulnerable 
when talking to you? How do you know? 

Practice educator - what can I do for students with 
additional needs when on placement?





barry.fearnley@ntu.ac.uk



Next steps … 

- questionnaire  

Students 

Practice educators / 
workbased supervisors

Placement co-ordinators   

- develop a resource ‘toolkit’   
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Professional Capabilities Framework 


